ABSTRACT
INTRODUCTION
It is common to see grammatical terminologies, like verbs, subjects, pronouns, tenses and concord in textbooks, for language learners because in general, language learners are assumed to have some basic knowledge of, the grammatical structures of the language they are learning, and the grammatical terminology provides handy labels for the explanations and descriptions of various grammatical structures (Jeffries, 1985) . In fact, the usage of grammatical in classrooms has long been a controversial issue, of foreign language learning (Alderson & Hudson, 2013) . Studies have been discussing the use of grammatical terminology in foreign or second language classrooms (e.g. Borg, 1999; Jeffries, 1985; Berry, 2008) .
Few researches support the use of grammatical terminology in language learning. Borg (1999) summarised some key arguments that are in support of the use of such terminology. In addition to providing handy labels for teaching a language, grammatical terminology facilitates learning because, it provides a "shorthand way of referring to grammatical elements", and thus offers "an economic and precise way" for communication between teachers and students, in a language classroom. Alderson and Hudson (2013) mention in their study that, the language policy in the UK has "swung back in favour of KaL [knowledge about language]", because researches reported that, explicit grammatical instructions positively affected students' writing quality.
In contrast, some studies suggest that, teaching grammatical terminology would not help improve the effectiveness of learning a language. For example, Sutton (1976) argues that, " [t] here is no evidence to support the notion that knowledge of grammar terminology aids one in being a better writer, reader, speaker or listener" (p.40).
In addition, with reference to other studies, Borg (1999) has not been used in any of the tests included in the present study.
Based on the passage given below, answer the questions. Choose the best answer for each question. 1 Smart devices have ______ popular babysitters nowadays. 2 However, using smart devices to babysit kids are never a smart choice. 3 While parents may enjoy a quiet moment when making his kids focus on smart devices, they may underestimate the adverse effects brought by the "smart" babysitters. 4 First, the reliance of smart devices significant reduces the communication time between parents and their kids. 5 According to a survey…
A Sample of Type a Questions
Which of the following correctly completes sentence 1?
• become
• been become
• becoming
• became
A Sample of Type B Questions
Which of the following is the best correction of sentence 4?
• First, the reliance of smart devices significantly reduces the communication time between parents and their kids.
• First, the reliance of smart devices significant reducing the communication time between parents and their kids.
• First, the reliance of smart devices significant to reduce the communication time between parents and their kids.
• First, the reliance of smart devices significance reduces the communication time between parents and their kids.
A Sample of Type C Questions
Which of the following sentences contains a subject-verb agreement problem?
• Sentence 1
• Sentence 2
• Sentence 3
• Sentence 4
A Sample of Type D Questions
Which of the following is the grammatical error found in sentence 3?
• Mistake in use of pronoun(s)
• Mistake in use of article(s) supposed to take either round of the tests, but not both, as they were students of different cohorts. In both rounds of the tests, in addition to other question formats, students were required to attempt 30 multiple-choice questions. Among those questions, each round of the tests contained eight grammar-related multiple-choice questions, that fit the four typical types mentioned, but in different rounds, the question types were not evenly distributed and the passages used were not identical. Table 1 below, shows the number of students taking the tests and the distribution of the four types of questions: During the tests, students were not allowed to use any reference materials or dictionaries.
FINDINGS
For the reason that, the number of students taking the two tests and the distribution of the four question types varied, the weighted average of accuracy of answers to each type of questions was computed for comparison:
weighted average of accurate answers = total number of correct answers to the particular type of questions total number of students attempted the particular type of questions easier for students to identify the correct answer, among the choices in both rounds of the tests. the two question groups. It is assumed that, the two groups of questions should be at the same level of difficulty for students, and the probability for students to answer the questions correctly should be equal; therefore, comparison was done based on the following hypothesis:
The hypothesis assumes H 0 : p 1 = p 2 (as the probability for students to answer the questions correctly should be 
DISCUSSIONS
The results of the present study imply that although Hong Kong students are often assumed familiarity with
English grammatical terminology, they may not be able to apply the terms accurately. In the present study, the participating students were taught the terminology in class, but when they were requested to identify and distinguish different grammar terms in the test questions, the explicit inclusion of these grammar terms did not necessarily hint students at the correct answers to the questions. The findings echo the arguments of the two studies concerning the knowledge of English language of Hong Kong tertiary students (Berry 2008 (Berry , 2015 ) that students could not accurately apply many grammar terms, which their teachers assumed they were familiar with. Yet, it is noteworthy that in the present study, students could correctly answer the grammar questions even when they were not provided with the grammar terms as hints, which implies that the presence of grammar terms is not directly related to students 'ability to working out correct English grammar structures.
The study of Borg (1999) may provide a ground to explain the discrepancy between students' knowledge and teachers' expectation of the role of grammatical terminology in ELT observed in the present study. One possible reason is that teachers' emphasis on grammatical terminology in lessons may make students focus more on the terms but not the grammatical structures associated with the terms because "they believe this is what teachers expect of them" (p.97). Furthermore, the wide spectrum of grammatical terminology of the English language could be a factor leading to the discrepancy. The findings of Berry (1997) show that Hong Kong students were more familiar with two categories of grammar terms, namely major word classes (e.g. "noun", "verb") and verb tenses (e.g. "past tense", "present perfect tense") than other grammar items including those related to structural units (e.g. "noun phrase", "clause"), verb forms (e.g.
"past participle", "infinitive") and refined word classes (e.g. "definite article", "modal verb"). Students felt more comfortable to apply the terms they were more familiar with rather than those they seldom used. The study of Alderson and Hudson (2013) also points out that students showed a more substantial progress in learning elementary terminology than in learning more difficult terms like "finite verbs" and "passive verbs". In the present study, the data were drawn from the term tests of an English subject. Even though students had been taught relevant topics and grammatical terminology, they
were assessed for a variety of grammar topics in one single test. In particular, the design of Type C and Type D questions required students to possess advanced metalinguistic knowledge in order to distinguish the target answer from a mix of different grammar terms in a question. A disutrisno (2008) argues that the inclusion of several testing items in one multiplechoice question not only confuses students, but also makes the question more complicated and challenging for students.
Therefore, the inclusion of excessive grammar terms in a task may also distract students from working out correct English grammar structures.
CONCLUSIONS
The findings of the present study reveal that, explicit inclusion of grammatical terminology in ELT that does not necessarily hint to learners, the accurate use of grammar, but rather hints at the mismatch between students' knowledge of grammatical terminology and teachers' expectations as well, as their purposes of introducing the grammar items in ELT.
Berry (1997) argues that, such mismatch may cause problems in classrooms, as weaker students may suffer most from failing to meet teachers' expectations by, for example, obtaining low scores in assessments.
Instead of drawing any conclusions on to use, or not use the grammatical terminology in ELT classrooms, research recommends that, the decision should depend on a number of factors, such as students' and teachers' knowledge of the grammar items and the common classroom practices. For example, Borg (1999) suggests that, the application of grammatical terminology should be "appropriate to the maturity, knowledge, and [level of metalinguistic] sophistication of the learner" (p.98), in order to facilitate learning. Further, Berry (2008) recommends that teachers should be aware of a number of factors, including "learn ability", "familiarity", "theoretical validity", "systematicity", "utility" and "productivity" of the grammatical terminology when applying them in language classrooms.
As discussed in previous research (e.g. Borg, 1999; Jeffries, 1985) , introduction of grammatical terminology can facilitate teacher-student communication in ELT classrooms, but to what extent the grammar terms should be used is worth further discussions. In addition, as reflected in the findings of the present study, assessing students' knowledge and application of grammar terms may not be a sensible way to assess their understanding of English grammar. On the contrary, students would be burdened with the stress of applying the grammar terms when they are assumed the ability to do so. Therefore, future studies are found wanting to examine and discuss to what extent grammatical terminology could be adopted in different aspects of English language teaching.
